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Abstract

The main aim of this study is to evaluate the opinions of stakeholders in
Ghana's education regarding positive discipline as a behaviour management
approach amidst pervasive levels of indiscipline among senior high school
students in the country. It also considered some contextual variables that
confront the effective implementation of positive discipline across various
cultures. This paper utilised documentary evidence and content analysis to
evaluate information using a desktop approach. Data were gathered from
both primary and secondary sources, which included media reports, press
releases, and letters from agencies within the Ministry of Education of
Ghana, as well as empirical studies on the topic conducted between 2017
and 2025. The paper revealed convoluted and entrenched opinions being
expressed by stakeholders in the country regarding the efficacy of such an
approach in resolving disciplinary issues among students. It suggested the
need for broader stakeholder engagement on the subject, and further
suggested the need for empirical research to reveal the specific contextual
factors that militate against the acceptance of the policy. Moreover, the
study called for courses on emotional intelligence and behaviour
modification to be included in the training of teachers.

Key terms: Behaviour management, indiscipline, positive discipline,
punishment, students.
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INTRODUCTION

Recently, there have been rising levels of indiscipline
among senior high school students in Ghana. This
menace is generating attention from various
stakeholders, leading to various policy initiatives from
agencies within the Ministry of Education of the
country. One of these policies is Positive Discipline,
which has received mixed reactions from policy
implementers like teachers. This paper sought to
review and ascertain the status quo with regard to the
opinions of stakeholders on the success of the policy.
It utilised desktop research by accessing data from
both primary and secondary sources. The sources
included media reports, press releases by agencies of
the Ministry of Education, and some empirical
evaluations on positive discipline policy in Ghana.
These sources date from 2017 to 2025.

The paper is structured into a number of sections. It
begins by presenting an overview of the use of
corporal punishment globally, and narrowed down to
the reasons for its application in Ghana. Reports on
some models of positive discipline, and empirical
studies conducted in some countries on reasons
teachers give for their failure to accept positive
discipline are also presented. The paper highlighted a
link between emotional intelligence and positive
discipline. A section of the paper presented a coherent
chronology of events on behaviour problems
exhibited by students and the reaction and views of
stakeholders on those matters. The paper ends by
offering a conclusion and recommendations to
stakeholders.

LITERATURE REVIEW
Use of Corporal
Management
Disruptive behaviour involving students in schools is
generating attention worldwide (Mabuza et al., 2017;
Ndlovu et al., 2023; Valente et al, 2018). The issue is
alarming and becoming difficult to mitigate (Du
Plessis, 2015). Many countries, including the United
States of America, are grappling with an uptick in
disruptive student behaviour after the COVID-19
pandemic; which has resulted in banishing various
disciplinary policies such as the “Equity Ideology” in
other to make way for school disciplinary decisions to
be based on behaviour instead of race (Education
Week, 2025).

Punishment in Behaviour

Over the years, the common approach teachers usein
managing the disruptive behaviour of students is
corporal punishment. The use of punishment dates
back to antiquity, even though there is not enough
evidence of the practice among hunter-gatherer
societies (Durrant, 2020). Using corporal punishment
to manage disruptive behaviours results in lasting
dangers in different domains of learners (Heekes et al,
2020).

It has been observed that the practice does very little
to promote long-term behaviour change but rather
results in escalation of violence (Akyina & Heeralal,
2024; Vargo & Gushanas, 2023) as in the axiom
"violence breeds violence", and sometimes even leads
to death (Humphreys, 2008). Because of these
dangers, the United Nations Sustainable Development
Goal (SDQ) 4. a is targeted at creating a non-violent
and safe learning environment for learners (United
Nations, 2016). Accordingly, out of 197 countries
worldwide, 128 of them have placed a ban on the use
of corporal punishment in schools (Mughal et al.,
2023).

Notwithstanding the global shift away from using
corporal punishment to manage behaviour, it is still
persisting at high levels in schools in countries
(Durrant, 2020; Humphreys, 2008). The menace is,
however, sometimes under-reported (Heekes et al.,
2020) even in countries where the practice has been
outlawed (Humphreys, 2008). Research conducted by
Gershoff and Grogan-Kaylor (2016) revealed that 9o
per cent of learners in low and middle-income
countries still experience corporal punishment in
schools, with close to 250 million (two-thirds) of
children experiencing it (UNICEF, 2017). In Ghana, the
Ministry of Gender, Children and Social Protection
(2018) reported that the use of punishment is
pervasive worldwide, and Ghana is no different. The
Ministry further revealed that Ghana is second to
Yemen and first in Sub-Saharan Africa in terms of the
use of corporal punishment.

Reasons for the Application of Punishment

Varied reasons are advanced for the continued use of

punishment in Africa. These reasons include religious

norms (Durrant, 2020; Last, 2000), social norms

(Kyegombe et al., 2017), and for the good of the

victims (Hunter & Morrell, 2021). One other basis for
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the continuous application of corporal punishment as
a corrective tool in Africa is what has been termed as
cultural legitimacy (Durrant, 2008; Pinheiro, 2006),
where punishment is frequently construed to be
necessary for nurturing children to adulthood (Ennew,
2019). Teachers and other caregivers are holding
sustained arguments in favour of it (Durrant, 2020) on
the grounds that physical abuse is an act of violence,
whilst physical punishment is an acceptable tool for
correcting behaviour. This view has been contested by
research (Durrant et al., 2017; Ennew, 2019).

Elbla (2012) discovered that teachers choose to use
corporal punishment because of a lack of alternatives
to behaviour management, whilst also citing stress
and frustration. This perspective reveals the lack of
pedagogical competence in terms of behaviour
management, as well as a lack of emotional
competence on the part of respondents.

Similar findings were reported by Kyei-Arthur et al.
(2024) where Ghanaian parents mentioned the need
torelease frustration as part of the reasons for the use
of punishment. Akyina and Heeralal (2024) also found
two emerging themes pertaining to the refusal of
Ghanaian teachers to stop using corporal punishment.
These themes centred on the non-deterrent nature of
alternatives to  corporal  punishment and
implementation challenges to those alternatives.

These concerns show that the use of corporal
punishment by caregivers and teachers is based on a
multiplicity of reasons. The justifications reveal a
cultural entrenchment, a societal approval, and also
portray a lack of needed competencies required for
effective use of alternatives to corporal punishment.

Positive Discipline Policy

The documented dangers of corporal punishment on
victims have resulted in proposals and policy directives
for caregivers to adopt Positive Discipline (Ndlovu et
al., 2023), which has become the widely approved
approach to reducing undesirable behaviour (Kayalar
et al,, 2019; Mabuza et al, 2017; Muhia, n.d). These
proposals for teachers to adopt the use of positive
discipline are corroborated by empirical literature
(Arianto & Mulyono, 2023).

Positive discipline is premised on the work of Alfred
Adler and Rudolf Dreikurs's Individual Psychology
(Nelsen, 2023) and, for that matter, positive
psychology. Watts and Ergliner-Tekinalp (2017) in their
publication titled "Positive Psychology: A Neo-Adlerian
Perspective" advanced the recognition of Adler's work
as the original positive psychology in academic
discourse. Durrant (2007) defined positive discipline to
include long-term remedies that nurture learners' self-
discipline; meaningful communication of one's
expectations; enhancing cordial relationships;
developing in children life competencies; and teaching
non-violence, courtesy, self-respect, empathy, respect
for others, and human rights. Different models of
positive discipline have been implemented across the
world with different outcomes.

Empirical Studies on Positive Discipline
Experimental studies carried out in some countries in
the global south using varied models of positive
discipline have reported desirable outcomes. A quasi-
experimental pilot study conducted by Mughal et al.
(2023) on offering a positive discipline module for
public school teachers in Pakistan revealed good
outcomes and concluded that a positive disciplining
programme is a possible approach in public schools for
reducing misbehaviour. Similar experimental studies
(Devries et al., 2015; Kyegombe et al., 2017) conducted
on primary schools in Uganda using a model known as
The Good School Toolkit found that the use of corporal
punishment by teachers on students decreased
considerably. Baker-Henningham (2018) in a study in
Jamaica using TheIrie Classroom Toolbox gave positive
results as well.

Additionally, a number of empirical studies which
sought to evaluate the impact of the approach on
various dimensions of learners have reported
favourable outcomes. For instance, Schlebusch et al.
(2022), as well as Tshewang (2022), contend that
positive discipline is effective in nurturing productive
behaviours among learners. Zukovi¢ and Stojadinovi¢
(2021) also reported that the implementation of
positive discipline holds the promise of enhancing the
self-esteem of students and adolescents. Arianto and
Mulyono (2023) accentuated this by reporting arate of
88 per cent and 90 per cent, respectively, increases in
terms of students' discipline in completing
assignments and school attendance as a result of
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positive discipline. In the view of Kayalar et al. (2019),
it accounts for self-respect, self-regulation, and
effective communication. Similar findings were
reported by Akyina and Heeralal (2024) that positive
discipline enhances behaviour and the overall school
climate.

That notwithstanding, inconsistent findings were
reported by studies which also sought to evaluate the
effectiveness of alternatives to corporal punishmentin
Kenya (Ghati & Mbirthi, 2022) and Ghana (Abonyi &
Salifu, 2023). Similarly, Fabbri et al. (2021) found no
evidence to argue that positive discipline intervention
models such as EmpaTeach helped to reduce corporal
punishment meted out to elementary and high school
students in the Nyarugusu Refugee Camp in Tanzania.
These conflicting reports suggest that there is no
convergence on the efficiency of positive discipline in
the African context.

The opinions of teachers and caregivers on plausible
shortfalls of positive discipline have also been gauged.
Caregivers have criticised it as a Western approach
which is alienated from African culture, and therefore
the cause of pervasive levels of indiscipline currently
prevailing in schools (Schlebusch et al., 2022). Others
perceive it as a waste of time and an ineffective
measure to manage behaviour (Zondo et al., 2023).
Studies further show that some teachers felt
frustrated and ineffective (Zondo et al., 2023) and
reported they were cornered and constrained (Lopes
& Oliveira, 2017) in dealing with indiscipline among
students using positive discipline. Consequently, a
section of teachers rejects it (Mabuza et al., 2017).

Why Teachers Fail to Accept Positive Discipline

Various reasons account for the failure of teachers and
stakeholders to accept positive discipline as a
behavioural management approach. Clearly, some
countries encounter challenges in implementing
positive discipline (Mlalazi, 2015). Lack of stakeholder-
engagement (Ndlovu et al, 2023); little
comprehension of positive discipline by stakeholders
(Akwaboah, 2021; Lansford & Deater-Deckard, 2012;
Mabuza et al., 2017); a narrow appreciation of positive
discipline as a weak solution to disruptive behaviours
of learners in schools (Schlebusch et al., 2022); failure
to openly address the attitudes of caregivers towards
corporal punishment aimed at weakening its

acceptance, beliefs about corporal punishment (Baker-
Henningham, 2018) are some of them. Extant
literature (Mabuza et al., 2017) has equally laid claim to
the fact that for any positive discipline model to be
successful, it requires educational establishments that
have qualified teachers with conducive emotional
factors.

Link between Emotional Intelligence and Positive
Discipline

Competencies  of  teachers  towards the
implementation of positive discipline are a
fundamental condition (Zukovi¢ & Stojadinovi¢, 2021)
because teachers are expected toregulate andreflect
on their behaviour (Durrant, 2010). At the close of the
twentieth century, Hargreaves (1998) declared that
"emotions are at the heart of teaching" (p. 835). This
assertion means that studies on positive discipline
should consider the role of emotional intelligence
because they share a large domain of knowledge.
Taksi¢ (2002) defined emotional intelligence as the set
of abilities to process emotion-laden information
competently.

Salovey and Mayer conducted a pioneering study
which investigated emotional intelligence as a
construct, and it has fast become part of the lexicon of
both academic and lay narratives (Eissa, 2008). The
American Dialect Society identified ‘emotional
intelligence’ as the most useful novel phrase of 1995
(Taksi¢, 2002). This illustrates both the interest in the
concept and its relevance to human wellbeing
(Almheiri, 2021). Emotional intelligence is fast
becoming pronounced and inevitable and must be
accepted as part of positive psychology and therefore,
positive discipline (Almheiri, 2021; Bar-On, 2010).

Teachers’ job description requires them to be adept at
handling a variety of routines, including curricular
modifications and student discipline, which have an
emotional toll on them (Al-Busaidi et al., 2019). The
stressful nature of these routines compels teachers to
react impulsively, hence the need for emotional self-
regulation (International Rescue Committee, n.d.).
Emotional intelligence is a fundamental variable that
influences behaviour managementin schools (Valente
et al, 2018).
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Teachers who possess high emotional intelligence turn
to provide a conducive learning environment, handle
disruptive behaviour constructively, and achieve
better learning outcomes (Shahab et al., 2025). As
revealed by Agbaria (2021) positive correlation
between  teachers’ classroom  management
competencies and emotional intelligence. Schneider et
al., cited in Ngui and Lay (2020), submit that persons
who score high in emotional intelligence are resilient
and easily adapt to changes, which may include
changes in educational policies. This makes it
imperative for teachers to possess emotional
intelligence to be able to handle this onerous task
(Agbaria, 2017), which has received little investigation
(Gkonou & Mercer, 2017).

It is a bare fact that the emotional dimension of
teachersis one of the basic domains of teaching, yet it
is ignored by individuals who advocate educational
policy and reform (Hargreaves, 1998). Research over
the years has revealed that educators worldwide
acknowledge emotional intelligence as a vital
competence, with some countries, including the
United Kingdom, the United States, Finland, and
Pakistan, incorporating it in their teacher education
(Shahab et al., 2025). The observation made by
Hargreaves, however, seems apt in the context of
Ghana, where various policy initiatives on teacher
preparation have still not made any deliberate effort
to develop the emotional intelligence of teachers. For
instance, the National Teachers Standards (NTS),
developed to serve as the minimum benchmark for the
training and certification of teachers in Ghana, is
conspicuously silent on any set of indicators on
emotional intelligence. This attests to the expression
of frustration among Ghanaian teachers in abandoning
corporal punishment.

Chronology of Behaviour Problems in Ghanaian
Senior High Schools

In Ghana, managing the disruptive behaviour of senior
high school students is of grave concern to
stakeholders. Media reports (Citi Newsroom, 2023;
Ghanaian Times, 2021) on misconduct among senior
high school students are frequent occurrences. For
instance, in November 2022, a viral video was
circulated on social media where some students in
Chiana SHS in the Upper East Region were recorded
using foul language on the President of the Republic

(Ghana Education Service, 2022). The culprits were
dismissed by the Disciplinary Committee of the school
but had torescind their decision after the President of
the Republic intervened (Ghana Education Service,
2023a). Subsequently, the escalating spate of
indiscipline compelled the Director General of Ghana
Education Service (GES) to direct all educational
institutions to appoint deans of discipline in schools
with effect from June 9 2023, after recording a high
rate of indiscipline in schools (Ghana Education
Service, 2023b).

Despite the directive to appoint deans of discipline to
curb indiscipline, the trend continued, resulting in
casualties and irreparable harm. For instance, in July
2023, a worrying incident was reported (Ghana
Education Service, 2023c) involving high school
students in Adisadel College in the Central Region,
which went viral on social media. A more gruesome
incident occurred within the period, resulting in the
demise of a final-year student in O'Reilly SHS in the
Greater Accra Region of the country in September
2024 (Ghana Education Service, 2024a).

The records revealed that the menace is persistent and
widespread in the country. Consequently, on October
31 2024 the GES released a letter (Ghana Education
Service, 2024b) conveying a resolved to assign two
professionals including psychologists to each second
cycle (SHS/SHTS/STEM) institution in the country to
promote a safe school environment, as well as
ensuring the psychosocial and emotional wellbeing of
all learners. This is part of deliberate interventions
towards the implementation of a National Behaviour
Standards Guide for Learners (NBSGL), which was put
in place in 2024 to ensure discipline through "coaching
and nurturing" instead of "telling and sanctioning".

Prior to these, corporal punishment and other forms
of harsh punishments were used to reform
undesirable behaviours of students. The use of
corporal punishment in pre-tertiary schools was,
however, officially banned by GES in February 2017.
This ban was reiterated in 2019 and intensified in 2021
by the National Schools Inspectorate Authority
(NaSIA) (National Schools Inspectorate Authority,
2021) and the GES (Ghana Education Service, 2021) as a
result of the continuous use of corporal punishment
by teachers at the pre-tertiary levels of education in
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Ghana. Teachers were accordingly directed to adopt
positive discipline as the only strategy for managing
and modifying the undesirable behaviour of learners.

Opinion of Stakeholders on Positive Discipline
These directives by the Ministry of Education and its
agencies for teachers to adopt positive discipline tools
in curbing indiscipline are met with criticisms from
stakeholders in education in the country. Forinstance,
Kofi Asare, the Executive Director of Africa Education
Watch, in 2021 lamented that positive discipline may
be a contributory factor to the high rate of indiscipline
in schools in the country (Citi Newsroom, 2021). The
Conference of Heads of Assisted Secondary Schools
(CHASS) made similar pronouncements against
positive discipline (Citi Newsroom, 2023b; Ghanaian
Times, 2021). Consistent to their position, CHASS made
adistress proposal to the Minister of Education in May
2025 to establish a special unit within the Ghana Police
Service to take charge of indiscipline in senior high
schools as the bad spectacle of school violence
continues to elude the efforts of stakeholders
(Ghanaweb, 2025; Metrotvonline.com, 2025). This
proposal amplifies a lack of confidence in positive
discipline as stakeholders begin to express confidence
in security agencies, who often instil order by exacting
sanctions.

Teachers also believe the policy is not helpful in
minimising indiscipline among students (Abonyi &
Salifu, 2023), and some continue to apply physical
violence, resulting in punitive measures, such as the
case of an Assistant Headmaster of Nkwantia Presby
SHS (Ghana Education Service, 2023). Other
stakeholders, including the Ghana National Association
of Teachers (GNAT), called for the reintroduction of
corporal punishment as a measure of curbing
indiscipline among students (GhanaWeb, 2023). Some
academics, including Prof. Adinkrah-Appiah, have
contributed to the discourse by accentuating the
position of GNAT (Citi Newsroom, 2023a).

These differing views validate the assertions of Baker-
Henningham (2018), as well as Heekes et al. (2020),
that legislations and bans alone are not sufficient in
eliminating corporal punishment in schools. Bussman
et al. (2011) also made a striking pronouncement that
public education alone is not capable of modifying
attitudes towards punishment. This means that it is

necessary to consider other factors,
emotional intelligence.

including

The role of emotional intelligence in ensuring
successfulimplementations of educational reforms at
all levels of education, including the secondary levels,
has been amplified by commentators (Zeidner et al.,
cited in Zeidner et al., 2004). That notwithstanding, in
the midst of these sentiments and emotional
outbursts by stakeholders in the country, scholarly
investigations on emotional intelligence and positive
discipline have offered little attention to the link
between the variables (Agbaria, 2017; Tok et al., 2013).
Moreover, in Ghana, there is a void in the literature of
positive behaviour management (Gunu, 2017), which
amplifies the suggestion made by Tok et al. (2013) on
the need for research on emotional intelligence and
behaviour management. More investigation on the
role of emotional intelligence (loss of self-control) and
attitudes towards eliminating teacher violence in
varied settings is justified and sorely needed (Fabbri et
al., 2021).

The attitude of teachers and other caregivers towards
positive discipline in schools has been of interest to
scholars in some countries such as Taiwan (Shih et al.,
2015), Pakistan (Mughal et al, 2023), Swaziland
(Mabuza et al., 2017), South Africa (Schlebusch et al.,
2022; Zondo et al., 2023), and Ghana (Abonyi & Salifu,
2023; Ibrahim, 2022). However, caregivers' application
of positive discipline (Southey, 2021) and its challenges
and adaptability (Chen & Hu, 2023) have not been
clearly comprehended and thoroughly explored in
other cultures apart from the Western world, despite
over a hundred years of scholarly investigation on the
topic. Much of the attention of scholars is skewed
towards only corporal punishment (Save the Children,
2020) whilst offering little evidence on effective ways
of minimising the canker in low-and middle-income
countries (Kyegombe et al., 2017).

Pioneering studies on positive discipline in Ghana
either predated the introduction of positive discipline
in the country (Gunu, 2017) or only used qualitative
methods to explore the potential of such a policy in
schools (Gunu, 2019). After the introduction of positive
discipline in the country, it appears that few studies
(Abonyi & Salifu, 2023; Akwaboah, 2021; Akyina &
Heeralal, 2024) have been conducted on the topic.
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These are all qualitative studies which explored the
views of teachers in selected basic schools in the
Greater Accra and Central regions of Ghana, where
Abonyi and Salifu (2023) concluded that their findings
could not be generalised to cover other areas in the
country.

Save the Children (2015), in a multi-country study
involving Kenya, Uganda, Rwanda, and Ethiopia,
proposed the need for studies in each African country
to thoroughly evaluate positive disciplinary practices
of caregivers. This was subsequently corroborated by
Southey (2020), who recommended more
investigation into the role of teachers in promoting
positive discipline after scrutinising the practices of
mothers and fathers. Particularly in Ghana, the rising
cases of indiscipline among SHS students justify a
sorely needed scientific investigation into the
relationship between the emotional intelligence of
teachers and their attitudes towards positive discipline
in eliminating disruptive behaviour. It appears there s
a dearth of studies and a paucity of research on the
influence of teachers' emotional intelligence and
attitudes towards the use of positive discipline in
behaviour management.

CONCLUSION AND RECOMMENDATIONS

Conclusion: From the foregoing discourse, it is evident
that genuine efforts are being made by education
regulatory bodies in Ghana to provide a safe school
environment for learners through the use of positive
behavioural approaches in the face of concerning
levels of indiscipline among students in the country,
which calls for swift redress. The paper also brings to
light a sustained level of rejection from policy

REFERENCES

implementers such as teachers and CHASS, including
opinion leaders and civil society organisations in the
country, who continue to accuse the novel policy of
positive discipline of being ineffective in curbing
indiscipline in the country.

The stalemate presents a number of implications for
all stakeholders and calls for broader conversations.
Teachers are completely against the policy and seem
to demonstrate a level of frustration and helplessness
in dealing with the rising levels of indiscipline in the
schools. This will likely lead to an escalation in the
situation, which will not support academic work.
Consequently, academic outcomes and the holistic
development of learners will be undermined.

Recommendations: This paper believes that
stakeholder engagement is urgently required for
dialogue on the way forward. Such engagements
should focus on taking the views of teachers and on
how to alter the attitudes of stakeholders about the
behaviour management practices of teachers in
schools. This might take the form of building the
capacity of teachers on various psychological
strategies that are applied to manage behaviours.
Also, empirical studies need to be conducted to
identify the implementation challenges of positive
discipline. More so, teacher training programmes in
the country need to make deliberate efforts at
including courses on emotional intelligence and
behaviour modification as part of the core skills and
domains of the NTS of the country, since the current
framework is not explicit on nurturing those vital skills
required for proper behaviour managementin schools.

Abonyi, U. K., & Salifu, I. (2023). Assessing the implementation of school discipline policy in Ghanaian basic

schools. Research in  Educational
https://doi.org/10.30828/real.1246045

Administration &

Leadership,

8(3), 636-674.

Adogla-Bessa, D. (2021, November 11). ‘Positive discipline policy’ contributing to low discipline in schools — Kofi
Asare. Citi Newsroom. https://citinewsroom.com/2021/11/positive-discipline-policy-contributing-to-low-

discipline-in-shools-kofi-asare/

Agbaria, Q. (2021). Classroom management skills among kindergarten teachers as related to emotional
intelligence and self-efficacy. International Journal of Instruction, 14(1), 1019-1034.

Akwaboah, J. K. (2021). Implementation challenges of the ban on corporal punishment in public basic schools in
the Cape Coast metropolis [Master's thesis, University of Cape Coast].

66

Journal url: https://journals.editononline.com/

(<F,dilun Consortium Publishing
Transforming Seholarly Publishing


https://journals.editononline.com/
https://citinewsroom.com/2021/11/positive-discipline-policy-contributing-to-low-discipline-in-shools-kofi-asare/
https://citinewsroom.com/2021/11/positive-discipline-policy-contributing-to-low-discipline-in-shools-kofi-asare/

Akyina, K. O., & Heeralal, P. J. H. (2024). Perceived effectiveness of alternative strategies to corporal
punishment in Ghanaian basic schools. British Journal of Multidisciplinary and Advanced Studies: Business
and Management Sciences, 5(3), 74—94. https://doi.org/10.37745/bjmas.2022.04117

Akyina, K. O., & Heeralal, P. J. H. (2024). Challenges with the use of alternative strategies to corporal
punishment in Ghanaian basic schools. Open Access Library Journal, 11(7), 1-21.

Al-Busaidi, S., Aldhafri, S., Alrajhi, M., Alkharusi, H., Alkharusi, B., Ambusaidi, A., & Alhosni, K. (2019). Emotional
intelligence among school teachers in Oman. Alberta Journal of Educational Research, 65(4).

Almheiri, N. (2021, August). Connecting theories of emotional intelligence and emotion regulation with positive
psychology. MAPP 800: Capstone Project.

Arianto, T. D., & Mulyono, R. (2023). Positive discipline to build student character in learning during the
pandemic. https://gemawiralodra.unwir.ac.id/index.php/gemawiralodra

Baker-Henningham, H. (2018). The Irie Classroom Toolbox: Developing a violence-prevention, preschool
teacher-training program using evidence, theory and practice. Annals of the New York Academy of
Sciences, 1419(1), 1779-200. https://doi.org/10.1111/nyas.13713

Bar-On, R. (2010). Emotional intelligence: An integral part of positive psychology. South African Journal of
Psychology, 40(1), 54-62.

Bussmann, K. D., Erthal, C., & Schroth, A. (2011). Effects of banning corporal punishment in Europe: A five-nation
comparison. In Global Pathways to Abolishing Physical Punishment: Realising Children's Rights.

Chen, G., & Hu, Y. (2023). Exploring positive discipline in preschools: An analysis of educator strategies and
parental perceptions in two kindergarten settings. Curriculum and Teaching Methodology, 6(20), 50-56.
https://doi.org/10.23977/curtm2023.0620

Citi Newsroom. (2023a). Bring back corporal punishment in schools - Prof. Adinkrah-Appiah.
https://citinewsroom.com/2023/10/bring-back-corporal-punishment-in-schools-prof-adinkrah-appiah/

Citi Newsroom. (2023b). CHASS raises concern over indiscipline in SHSs.

Devries, K. M., Knight, L., Child, J. C., Mirembe, A., Nakuti, J., Jones, R., ... & Naker, D. (2015). The Good School
Toolkit for reducing physical violence from school staff to primary school students: A cluster-
randomised controlled trial in Uganda. The Lancet Global Health, 3(7), e378—e386.

Du Plessis, P. (2015). Learner discipline in crisis: Can South African schools overcome the problem? International
Journal of Educational Sciences, 9(3), 383-384.

Durrant, J. E. (2007). Positive Discipline: What It Is and How to Do It. Save the Children Sweden Southeast Asia
and Pacific.

Durrant, J. E. (2008). Physical punishment, culture, and rights: Current issues for professionals. Journal of
Developmental & Behavioural Paediatrics, 9, 55-66.

Durrant, J. E. (2010). Positive Discipline in Everyday Teaching: Guidelines for Educators. Save the Children Sweden.

Durrant, J. E. (2020). Corporal Punishment: From Ancient History to Global Progress. Springer Nature.
https://doi.org/10.1007/978-3-319-62122-7_13-1

Durrant, J. E. (2021). Corporal Punishment: From Ancient History to Global Progress. Springer Nature Switzerland
AG.

Durrant, J. E., Acar, E., McNeil, J., Watkinson, A. M., & McGillivray, A. (2017). Predicting adults' approval of
physical punishment from their perceptions of their childhood experiences. International Journal of
Child, Youth and Family Studies, 8(3-4), 127-153. https://doi.org/10.18357/ijcyfs83/4201718074

Durrant, J. E., Plateau, D. P., Barker, L., Holden, G. W., Kearley, C., MacAulay, J., Peters, R. D., & Tapanya, S.
(2014). Preventing punitive violence: Preliminary data on the Positive Discipline in Everyday Parenting
(PDEP) program. Canadian Journal of Community Mental Health, 33(2). https://doi.org/10.7870/cjcmh-
2014-018

Education Week. (2025). Trump to schools: Banish “equity ideology” in discipline. A new executive order tells
schools not to consider race at all in discipline.

Eissa, M. A. (2008). Emotional Intelligence: Perspectives from Educational and Positive Psychology. Peter Lang.

67

Journal url: https://journals.editononline.com/ (( E-:m._mggmwmmmn.a..,;


https://journals.editononline.com/
https://gemawiralodra.unwir.ac.id/index.php/gemawiralodra
https://citinewsroom.com/2023/10/bring-back-corporal-punishment-in-schools-prof-adinkrah-appiah/
https://doi.org/10.18357/ijcyfs83/4201718074
https://doi.org/10.7870/cjcmh-2014-018
https://doi.org/10.7870/cjcmh-2014-018

Elbla, A. I. F. (2012). Is punishment (corporal or verbal) an effective means of discipline in schools? Case study of
two basic schools in Greater Khartoum/Sudan. Procedia - Social and Behavioural Sciences, 69, 1656-1663.

Ennew, J. (2019). Shame and physical pain: Cultural relativity, children, torture and punishment. In Childhood
Abused (pp. 7-34). Routledge.

Fabbri, C., Rodrigues, K., Leurent, B., Allen, E., Qiu, M., Zuakulu, M., Nombo, D., Kaemingk, M., Filippo, D. A.,
Torrats-Espinosa, G., Shayo, E., Barongo, V., Greco, G., Tol, W., & Devries, K. M. (2021). The EmpaTeach
intervention for reducing physical violence from teachers to students in Nyarugusu Refugee Camp: A
cluster-randomised controlled trial. PLOS Medicine, 18(10), €1003808.
https://doi.org/10.1371/journal.pmed.1003808

Gershoff, E. T., & Grogan-Kaylor, A. (2016). Spanking and child outcomes: Old controversies and meta-analysis.
Journal of Family Psychology, 30(4), 453-469.

Ghana Education Service. (2021). Caution against the continued use of corporal and inhumane punishment in
schools. Ministry of Education, Accra.

Ghana Education Service. (2022). Viral video of China SHS students’ misconduct. Ministry of Education, Accra.

Ghana Education Service. (2023a). The President intervenes in disciplinary action against eight students of China
SHS. Ministry of Education, Accra.

Ghana Education Service. (2023b). Appointment of dean of discipline. Ministry of Education, Accra.

Ghana Education Service. (2023c¢). Viral video of violence involving students of Adisadel College. Ministry of
Education, Accra.

Ghana Education Service. (2023d). Alleged assault at Nkwatia Pesby Senior High School. Ministry of Education,
Accra.

Ghana Education Service. (2024a). GES commiserates with the family of the deceased O’Reilly SHS student.
Ministry of Education, Accra.

Ghana Education Service. (2024b). Application for appointment as a school-based counsellor for
SHS/SHTS/STEM schools. Ministry of Education, Accra.

Ghanaian Times. (2021). Absence of capital punishment causes indiscipline in schools — CHASS.

GhanaWeb. (2023). GNAT supports the reintroduction of corporal punishment in schools.
https://mobile.ghanaweb.com/GhanaHomePage/NewsArchive/GNAT-supports-re-introduction-of-
corporal-punishment-in-schools-1815902

GhanaWeb. (2025). Dedicate a unit within the police for SHS security - CHASS appeals.
https://mobile.ghanaweb.com/GhanaHomePage/NewsArchive/Dedicate-a-unit-within-the-police-for-
SHS-security-CHASS-appeals-to-Minister-of-Education-19836

Ghati, S., & Mbirithi, D. M. (2022). Effect of alternative methods to corporal punishment on student discipline in
public secondary schools in Mombasa County, Kenya. The International Journal of Humanities and Social
Studies.

Gkonou, C., & Mercer, S. (2017). Understanding Emotional and Social Intelligence among English Language
Teachers. British Council.

Gunu, I. M. (2017). Perspectives on student behaviour management in high schools in Ghana: Exploring
potential for positive behaviour management in policy and practice [Doctoral thesis, Keele University].

Gunu, I. M. (2019). Exploring alternative disciplinary measures in Ghanaian high schools: Unveiling the
guidelines for positive behaviour management in policy and practice. Journal of Emerging Trends in
Educational Research and Policy Studies (JETERAPS), 10(2), 133-139.

Hargreaves, A. (1998). The emotional practice of teaching. Teaching and Teacher Education, 14(8), 835-854.

Heekes, S., Kruger, C. B., Lester, S. N., & Ward, C. L. (2020). A systematic review of corporal punishment in
schools:  Global prevalence and correlates. Trauma, Violence, and Abuse, 1-21.
https://doi.org/10.1177/1524838020925787

Humphreys, S. (2008). Gendering corporal punishment: Beyond the discourse of human rights. Gender and
Education, 20(5), 527-540. https://doi.org/10.1080/09540250701797150

68

Journal url: https://journals.editononline.com/ (( E-:mt_m:ﬁgmmmmﬂﬁha..,;


https://journals.editononline.com/
https://mobile.ghanaweb.com/GhanaHomePage/NewsArchive/Dedicate-a-unit-within-the-police-for-SHS-security-CHASS-appeals-to-Minister-of-Education-19836
https://mobile.ghanaweb.com/GhanaHomePage/NewsArchive/Dedicate-a-unit-within-the-police-for-SHS-security-CHASS-appeals-to-Minister-of-Education-19836

Hunter, M., & Morrell, R. (2021). Corporal punishment and gender equality: Regimes of care andrights in South
African schools. Journal of Gender Studies, 30(3), 344-357.

Ibrahim, M. G. (2022). Distributed leadership and positive behaviour management in Ghanaian high schools:
Contextualisation of theory and practice. International Journal of Social Science Research and Review,
5(9), 503-513. https://doi.org/10.47814/ijssrr.v5i9.611

International Rescue Committee. (n.d.). Training teachers on emotional self-regulation.

Kayalar, F., Ozbas, M., Yalcin, S., & Uslu, T. (2019). Veteran principals' views on the effect of positive discipline
on classroom management for novice teachers. In Explorations of Chaos and Complexity Theory (Vol. 5,
pp. 139-151). Springer International Publishing.

Kyegombe, N., Namakula, S., Mulindwa, J., Lwanyaaga, J., Naker, D., Namy, S., Nakuti, J., Parkes, J., Knight, L.,
Walakira, E., & Devries, K. M. (2017). How did the Good School Toolkit reduce the risk of physical
violence from teachers to students in the past week? Qualitative findings on pathways of change in
schools in Luwero, Uganda. Social Science & Medicine, 180, 19.
https://doi.org/10.1016/j.socscimed.2017.03.008

Kyei-Arthur, F., Kyei-Gyamfi, S., & Appiah, M. (2024). Motivations and perspectives on the use of corporal
punishment at home: A qualitative study of Ghanaian parents. Child Abuse & Neglect, 157, 107036.

Lansford, J. E., & Deater-Deckard, K. (2012). Childrearing discipline and violence in developing countries. Child
Development, 83(1), 62-75.

Last, M. (2000). Children and the experience of violence: Contrasting cultures of punishment in Northern
Nigeria. Africa, 70(3), 359-393. https://doi.org/10.3366/afr.2000.70.3.359

Lopes, J., & Oliveira, C. (2017). Classroom discipline: Theory and practice. In J. P. Bakken (Ed.), Classrooms:
Academic Content and Behaviour Strategy Instruction for Students with and without Disabilities (Vol. 2,
pp. 231-253). Nova Science.

Mabuza, N. S., Makondo, D., & Bhebhe, S. (2017). Perceptions of primary school teachers on positive discipline
in the Manzini region of Swaziland. Asian Academic Research Journal of Social Sciences & Humanities,
4(9). www.asianacademicresearch.org

Metrotvonline.com. (2025). CHASS proposes a special police unit to tackle indiscipline in schools.
https://metrotvonline.com/chass-proposes-special-police-unit-to-tackle-indiscipline-in-schools/

Ministry of Gender, Children and Social Protection. (2018). Position paper on corporal punishment in Ghana.
UNICEF Ghana.

Mlalazi, L. (2015). Implementation of strategies used to maintain positive discipline in secondary schools in
Bulawayo Metropolitan Province, Zimbabwe: Towards a holistic positive discipline management model
[Doctoral thesis, University of Fort Hare, South Africa].

Mughal, F. B., Karmaliani, R., Asad, N., & Bhamani, S. S. (2023). A pilot study of offering a positive disciplining
module for public school teachers in Hyderabad, Pakistan: A quasi-experimental study. International
Journal of Psychology, 58(4), 388-395.

Muhia, N. (n.d.). Positive discipline. African Population and Health Research Center (APHRC) Campus, Manga
Close, Kitisuru, Nairobi, Kenya.

National Schools Inspectorate Authority. (2021). Caution against corporal punishment malpractices in pre-tertiary
schools. Ministry of Education, Accra.

Ndlovu, M., Schlebusch, G., & Makola, S. (2023). Discipline in public secondary schools from the context of the
Mpumalanga Province. Acta Educationis Generalis, 13(3). https://doi.org/10.2478/atd-2023-0025

Nelsen, J. (2023). Positive discipline travels the world. The Journal of Individual Psychology, 79(2), 88-104.

Ngui, G. K., & Lay, Y. F. (2020). The effect of emotional intelligence, self-efficacy, subjective well-being and
resilience on student teachers' perceived practicum stress: A Malaysian case study. European Journal of
Educational Research, 9(1), 277-291.

Pinheiro, P. (2006). World report on violence against children. United Nations Secretary-General’s Study on
Violence against Children.

69

Journal url: https://journals.editononline.com/ (( E-:m._mggmwmmmn.a..,;


https://journals.editononline.com/
https://doi.org/10.3366/afr.2000.70.3.359
http://www.asianacademicresearch.org/
https://metrotvonline.com/chass-proposes-special-police-unit-to-tackle-indiscipline-in-schools/

Save the Children. (2015). Opportunities for strengthening families through positive discipline: Knowledge,
attitudes and practices (KAP) study. Parenting in Africa Network (PAN), ICS Africa.

Save the Children. (2020). Understanding the positive discipline practices of parents of children aged one to five
years old in Aotearoa New Zealand. Victoria University of Wellington, The Herenga Haka.

Schlebusch, G., Makola, S., & Ndlovu, M. (2022). Positive learner discipline for public secondary schools.
International Journal of Innovation, Creativity and Change, 16(1). www.ijicc.net

Shahab, S., Habib, A., Aziz, Z., & Ayub, A. (2025). The influence of emotional intelligence on effective teaching
and classroom management: A comparative study of Pakistan and developed nations. The Critical
Review of Social Sciences Studies, 3(1), 1035-1051.

Shih, C., Wu, C., Lai, F., & Liao, C. (2015). The study of teachers' attitudes toward positive disciplines and class
management effectiveness in junior high school. International Journal of Information and Education
Technology, 5(7).

Southey, J. (2021). Exploring the positive discipline practices of parents of children aged 1to 5 years in Aotearoa
New Zealand. Early Childhood Folio, 25(2).

Taksi¢, V. (2002). The importance of emotional intelligence (competence) in positive psychology. Paper
presented at the 1st International Positive Psychology Summit, Washington, DC.

Tok, T.N., Tok, S., & Dolapcioglu, S. D. (2013). The relationship between emotional intelligence and classroom
management approaches of primary school teachers. Educational Research, 4(2), 134-142.

Tshewang, C. (2022). Outcomes of positive discipline on student behaviour. The CERD Educational Journal, 23(1),
1-13.

UNICEF. (2017). A familiar face: Violence in the lives of children and adolescents. United Nations.

United Nations. (2016). Transforming the world: The 2030 agenda for sustainable development. United Nations.

Valente, S., Monteiro, A. P., & Lourenco, A. A. (2018). The relationship between teachers' emotional intelligence
and classroom discipline management. Psychology in the Schools, 56, 741-750.
https://doi.org/10.1002/pits.22218

Vargo, K. K., & Gushanas, C. M. (2023). Considerations before implementing punishment-based procedures in
the classroom. Intervention in School and Clinic, 59(5), 303—311. https://doi.org/10.1177/10534512231175158

Watts, R. E., & Ergtiner-Tekinalp, B. (2017). Positive psychology: A neo-Adlerian perspective. The Journal of
Individual Psychology, 73(4), 328-337. https://doi.org/10.1353/jip.2017.0027

Zeidner, M., Mathews, G., & Roberts, R. D. (2004). Emotional intelligence in the workplace: A critical review.
Applied Psychology: An International Review, 53(3), 371-399.

Zondo, S. S., Mncumbe, V. S., & Adu, E. O. (2023). Strategies teachers use to implement positive discipline in
schools. Prizren Social Science Journal, 7(1). https://doi.org/10.32936/PSS)J

Zukovi¢, S., & Stojadinovi¢, D. (2021). Applying positive discipline in school and adolescents’ self-esteem.
International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 9(1), 1-11.

70

Journal url: https://journals.editononline.com/ (( E-:mt_m:ﬁgmmmmﬂﬁha..,;


https://journals.editononline.com/
http://www.ijicc.net/
https://doi.org/10.1177/10534512231175158

